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What is MTSS? 
 

Multi-Tiered System of Support (MTSS) involves Quality Core Instruction, assessment, and intervention to 
ensure that ALL students receive the level of support they need to be successful.  The Multi-Tiered System of 
Supports (MTSS) is a school-wide, data driven, proactive framework for improving both learning and 
behavioral outcomes for all students. It utilizes evidenced based practices and an effective system to improve 
core instruction and intervention. It gives students immediate access to academic and behavioral support 
through the combination of Response to Intervention (RTI) and Positive Behavior Intervention and Supports 
(PBIS). Multi-Tiered System of Support focuses on meeting the academic, behavioral, social, and emotional 
needs of each student. 
 
The multi-tiered framework organizes resources, processes, and supports to ensure student success.  The 
three-tiered system increases the focus and intensity of support and aligns with identified levels of student 
need to provide them differentiated services.  It is a “response to intervention” approach with an additional 
focus on behavior, which facilitates the determination of students who should be considered for Special 
Services.  
 
Response to Intervention (RtI) is a component of MTSS that provides the framework and structure for schools 
to provide students in need of additional support research-based, data-informed intervention.  The process 
identifies students with academic or behavioral needs, provides specific and targeted interventions, and 
monitors student’s progress to their goals.  
 
Tier I (All Students) - provides Quality Core Instruction and school-wide positive behavior plan that meets the 
academic and behavioral needs of all students. Tier I instruction consists of scientific, research-based programs 
and frameworks that align to state standards and best practices proven to be effective for all students. 
 
Tier II (Some Students) - includes tier I instruction and additional more focused supports and targeted 
interventions for the students who continue to need support beyond Quality Core Instruction and/or the school-
wide behavior plan.  Student progress continues to be monitored towards a specific goal by the MTSS Team. 
 
Tier III (Few Students) - provides interventions that are more focused, intensive, and longer in duration in 
addition to the support received in Tiers I and II. Academic and behavioral supports adjust to the student’s 
response to Quality Core Instruction and previous interventions. Progress monitoring is more intensive for 
those students with greater academic or behavioral needs and for those considered for a different placement. 
 
The essential components of MTSS include:  
• A school-wide instructional and behavioral system with a proactive and preventive focus on student success 
• Data-based decision using the problem-solving model 
• Universal screenings which identify students who may be at risk for poor learning outcomes 
• Data analyzation that identifies students who are struggling academically and/or behaviorally 
• Progress monitoring that helps educators guide both instruction and intervention 
• Collaboration and communication between students, families, teachers, and administrators to ensure that every 

student receives the best possible instruction 
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Academics and Behavior within the Tiers 
 
Academic 

• Tier I: focuses on Quality Core Instruction and support that meet the academic needs of all students. 
Tier I instruction consists of scientific, research-based programs and frameworks that align to state 
standards and best practices proven to be effective for all students. 

 
 Behavior 

• Tier I:  is an effective, proactive, preventative and school-wide behavior support system that comes 
from a district-wide effort that focuses on consistency and prepares students developmentally for 
their future in college and careers. Tier I behavior practices consist of school-wide plans and positive 
behavior systems that implement scientific, research-based programs. 

 
Academic 

• Tier II: involves extra instruction and support beyond Tier I that serve students identified as needing 
more help. Often, this help is provided to these children in small groups. These students require 
strategic interventions that match their learning styles and additional support in addition to the core 
curriculum.  

 
Behavior 

• Tier II involves targeted groups of students in need of focused behavioral instruction and 
interventions.  Tier II requires focused interventions that provide additional support to meet specific 
needs of students to conform to the school-wide behavior plan. 

 
 
Academics and Behavior 

• Tier III interventions are more intensive and longer in duration. Tier III requires that academic and 
behavioral supports adjust to the student’s response to Quality Core Instruction and previous 
interventions.  Tier III supports all students in need of individualized, intensive strategies to achieve 
or maintain desired student outcomes and prevent future difficulties. 

 
 
The Tiers do not have “start” and “stop” points.  Students do not have to “fail” in Tier I or Tier II before receiving 
Tier III supports, should data and evidence suggest intensive support is warranted. 
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After 
Universal 
Screening 

• Determine if the data indicates that the problem is an individual student problem, a small group problem or a 
systemic (class, school, district) problem. 

o Are 20% or more of students not meeting expectations? 
 Intervene at systemic level by examining instruction, curriculum, and environment for needed 

adjustments. 
o Are fewer than 20% of students not meeting expectations? 

 Begin the MTSS process to address the individual needs of students. 

TIER I 
 
 

• Conduct, compile and evaluate Universal Screening Data 
o If student does meet standard on the Universal Screening and/or grade level standards: 

 Continue Quality Core Instruction 
 Provide and monitor targeted differentiated instruction for a 4-6 week cycle 
 Conduct and document weekly progress monitoring and gather data from multiple sources. 

• If the response is Positive, continue with Quality Core Instruction. 
• If the response is Poor, the student should be recommended to the MTSS Team for Tier 2 Interventions.  

o Meet in grade level/department PLCs to review monitoring data and plan for Tier 2 Interventions. 

TIER II 
 
 

• PLC/MTSS facilitator prepares for MTSS Team meeting. 
• MTSS Team meeting is held. MTSS team evaluates data and determines appropriate intervention(s) for student 

success. 
• Implement and monitor Tier 2 interventions. (Instruction should occur beyond the regular instructional time, but 

during the school day). 
• Administrator monitors instruction. 
• Teacher monitors student progress for 4-6 weeks. 

o Progress monitoring documentation is entered in Enrich by the classroom teacher and additional 
interventionist(s).  

• If the response is Positive, the student may return to Tier I and continue with Quality Core Instruction. 
• If the response is Questionable:  

o Evaluate the fidelity of the intervention’s implementation. If fidelity is not the problem, the MTSS Team 
may increase the intensity or narrow the focus of the intervention for a specific time and then reassess its 
effectiveness.  

o Return to problem solving and find a different intervention if the rate of progress does not improve. 
• If the response is Poor, the student should be recommended to the MTSS Team for Tier III Interventions. 

o Evaluate the fidelity of the intervention’s implementation. If fidelity is not the problem, return to problem 
solving and find a different intervention.  

o The MTSS team may recommend the student to receive Tier III Interventions. 

TIER III 
 

• Conduct MTSS Team meeting to determine appropriate intensive Tier III interventions 
• Implement and monitor Tier III instruction. (Instruction beyond the regular instructional time during the school day) 

o Administrator monitors effective teaching. 
o Small group instructor/tutor will monitor student progress. 
o Teacher monitors student progress for 4-6 weeks. 
o Progress monitoring documentation is entered in Enrich by the classroom teacher and additional 

interventionist(s) 
• School MTSS Team reviews data and makes recommendations for next steps. 
• If the response is Positive, the student may return to Tier II and continue with Quality Core Instruction. 
• If the response is Questionable:  

o Evaluate the fidelity of the intervention’s implementation. If fidelity is not the problem, the MTSS Team 
may increase the intensity or narrow the focus of the intervention for a specific time and then reassess its 
effectiveness.  

o Return to problem solving and find a different intervention if the rate of progress does not improve. 
• If the response is Poor, the student should be recommended to the MTSS Team for modified or different Tier III 

Interventions. 
o Evaluate the fidelity of the intervention’s implementation. If fidelity is not the problem, return to problem 

solving and find a different intervention.  
o The MTSS team may recommend the student to receive additional district provided services. 
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MTSS and Behavior Overview 
PBIS World,  Overcoming Obstacles, The SEL Playbook, and  Intervention Central have proven research-based 
strategies for behaviors.  MTSS Teams should focus on 1 or 2 the most critical behaviors the student 
demonstrates.  The MTSS Team can target other areas of concern after progress is made in these beginning 
areas.  
 
 

TIER ACTION 

Tier I – All Students (100%) 
 

• Schools set school-wide expectations for all students (PBIS or whatever term the 
school might use)  

o Teachers will create a positive classroom culture and align their 
classroom expectations and rules with the school. 

• If the student’s behavior is inappropriate while operating with the Tier 1 
strategies, the teacher will implement additional research-based strategies 
directly related to the concerning behavior(s) for 4 to 6 weeks. 

• If the student’s behavior does not improve, the teacher will begin the Checklist for 
Tier II in Enrich 

Tier II—Some Students (15-20%) 
 

• The MTSS team will begin a weekly Behavior Checklist/Log which includes 
strategies and goals that address specific concern(s) and/or behavior(s).  

• The Teacher monitors progress and documents it in Enrich. 
• Staff members (such as School Counselor, Behavior Management Specialist* (ISS 

Supervisor), Social Worker, etc.) who work with the student on behavior join the 
team, help to set goals, and monitor progress in Enrich.  

• After 4-6 weeks, the MTSS Team evaluates progress monitoring data, evaluates 
the fidelity of the intervention’s implementation, and recommends that the 
student: 

o Exits Tier II 
o Remains in Tier II with modifications 
o Is recommended for Tier III support. 

Tier III—Few Students (<5%) 
 

• The School Psychologist and MTSS Team develops A Functional Behavior 
Assessment and Behavior Intervention Plan (as appropriate). 

• Teacher and others who work with the student conduct weekly (at a minimum) 
progress monitoring with numeric data in Enrich that indicates a starting and 
ending point for the goal(s). 

• The MTSS team reviews progress and data after 4-6 weeks, modifying 
interventions if necessary. 

• After 4-6 weeks, the MTSS Team evaluates progress monitoring data, evaluates 
the fidelity of the intervention’s implementation, and recommends that the 
student: 

o Return to Tier II. 
o Remain in Tier III with modifications 
o Is recommended for additional testing (Possible 504 plan or Special 

Education services) 

 
 
  

http://www.pbisworld.com/
https://www.overcomingobstacles.org/curriculum/
https://richlandoneschooldist-my.sharepoint.com/:b:/g/personal/christopher_martinez_richlandone_org/EYIouqSrbNNDhyALu4namF4BGw75TO_GhFDTGz65Yzvz8g?e=E8uJ55
http://www.interventioncentral.org/
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MTSS & Social and Emotional Learning 
 
Social and Emotional Learning (SEL) is the process through which children and adults acquire and effectively apply the 
knowledge, attitudes, and skills necessary to understand and manage emotions, set and achieve positive goals, feel and 
show empathy for others, establish and maintain positive relationships, and make responsible decisions. 
 
SEL helps all students reach their full potential as caring, contributing, responsible, and knowledgeable friends, family 
members, coworkers, and citizens. It helps them build positive skills, such as greater self-awareness and self-
management, improved relationship skills, and responsible decision-making in safe and supportive learning 
environments. These skills and behaviors are important in their own right, but they also benefit students in other ways. 
For example, a major review of research studies on SEL school programs revealed 11 percentile-point gains in academic 
performance. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Overall, quality SEL yields an 11:1 return on investment, according to a 2015 Columbia University study. 3 Scholars from 
the fields of neuroscience, health, employment, psychology, classroom management, learning theory, economics, and 
youth development also have identified benefits. SEL also helps avoid or reduce negative outcomes for kids. The 
implementation of SEL in schools has shown both immediate and long-term improvements in mental health, social skills, 
and academic achievement. 
 

“Educating the mind without educating the heart is no education at all.”  
—Aristotle. 
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Social- Emotional Learning and CASEL 
 

The Collaborative for Academic, Social, and Emotional Learning (CASEL) defined SEL more than two decades ago. Today, 
we collaborate with leading experts and support districts, schools, and states nationwide to drive research, guide 
practice, and inform policy. Through research, practice, and policy, we collaborate with thought leaders to equip 
educators and policymakers with the knowledge and resources to advance social and emotional learning in equitable 
learning environments so all students can thrive.  
 
The Collaborative for Academic, Social, and Emotional Learning (CASEL) is a trusted source for knowledge about high-
quality, evidence-based social and emotional learning (SEL). CASEL supports educators and policy leaders and enhances 
the experiences and outcomes for all PreK-12 students. 
 
Their work is critical at a time when educators, parents, students, and employers increasingly recognize the value of SEL. 
Together, we are united in our call for schools to educate the whole child, equipping students for success in school and 
in life. They have consolidated SEL Skills into 5 Core Competencies.  
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MTSS, Student Advocacy, and SEL 
 

With implementing the MTSS approach, the strategic plan initiative is to provide each student direct access 
with a caring, responsible adult through a well-organized student advocacy program. In a student advocacy 
program, each student in the school is assigned a teacher or staff member who assists the student in achieving 
his or her academic and personal goals. Advocacy usually has two distinct parts: an advocacy class, similar to 
a home room, and one-to-one advisement to address personal issues. While their goals are similar, schools 
organize and implement their advocacy programs in a variety of ways depending on the needs of the school 
community. Each school’s MTSS team will be responsible for key aspects of the student advocacy programs.  
 
Advocacy schedules typically range from 15 - 30 minutes daily, to 30 - 45 minutes once or twice a week. (A 
period of less than 15 minutes is too short to have any real effect.) Some schedules alternate when feasible, 
with a group meeting one week and individual advisement the next. The student advocacy schedule must 
reflect its goals for its advisory program and its larger vision for students’ educational experience. While 
student advocacy consists of many facets, a student advocacy program addressing students’ needs should 
include the following action steps for implementation:  
 
• Identify three to five students to advocate and provide feedback on the effectiveness of the student advocacy 
programs. This should occur a minimum of three times a year during MTSS team meetings.  
 
• Establish a process for administering a universal screening for academic, behavioral, and emotional barriers 
to learning. See below recommended screening on a bi-yearly basis.  

1. Student Advocacy Survey Form 
 
• Implement high-quality, rigorous curricula that address core academic competencies, social–emotional 
learning principles, mental and behavioral wellness, and positive behavior. 

1. Overcoming Obstacles  
2. CASEL  

 
• Establish a process for regularly reviewing student data (both behavioral and academic). 

1. BrightBytes  
2. ScholarChip-ABE Behavior Management  
3. Powerschool  

 
• Ensure access to a range of high-quality, evidence-based interventions to address the comprehensive needs 
of students by referring them to the appropriate personnel. 

1. Responsive Classroom: an approach that empowers educators to create safe, joyful, and engaging 
learning communities where all students have a sense of belonging and feel significant. Responsive 
Classroom 

2. Collaborative Problem Solving: identify and teach the lagging skills students have that cause 
challenging behaviors. ScholarChip-ABE Behavior Management 

3. Progress Monitoring: Use data collected through ABE, BrightBytes, Classroom observations, 
PowerSchool to identify if adequate progress is made towards reaching behavioral and SEL goals. 

 
 
  

https://www.overcomingobstacles.org/
https://casel.org/resources-guides/
https://clarity.brightbytes.net/users/sign_in
https://www.scholarchip.com/student-behavior/abe/
https://powerschool.richlandone.org/admin
https://www.responsiveclassroom.org/
https://www.responsiveclassroom.org/
https://www.scholarchip.com/student-behavior/abe/
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Behavioral and SEL Resources 
Resources Tier I Tier II Tier III 

SEL Playbook X  X  

ABE Intervention X X  

Overcoming Obstacles Curriculum X X  

Second Step Curriculum X X  

Recommended Behavioral and SEL Strategies 

Strategies Tier I Tier II Tier III 

Reteaching X   

Whole Class and/or Advisory Group of SEL Instruction X   

Check In/ Check Out   X   

Small Group Behavior Skill Training   X   

Individual Behavior Skill Training   X 

Referrals to Outside Agencies and/or In-House Clinical 
Practitioners   X 
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MTSS and Academics 
The interventions should enhance the learning that is occurring in the Tier I classroom, address identified weaknesses in 
basic skills, and accelerate learning toward individual expectations. Continuous monitoring of the implementation of the 
intervention (fidelity) and progress monitoring data is critical to shaping the impact on student achievement. Schools 
have the responsibility to use scientifically researched and evidence-based intervention procedures to give students the 
best opportunities to succeed. 
 
Specified interventions may include research or evidence-based interventions which are specialized in being specific to 
identifying certain individual students or groups of students with particular types of academic and behavioral problems. 
Research based and evidence-based interventions are evaluated with sound experimental designs that result in 
providing evidence of socially significant behavior changes. 
 
Interventions can be categorized into three groups: scientifically proven, research based, and evidence-based. 
 
Scientifically proven interventions mean that scientific results have already been published in peer reviewed journals 
using the scientific rigor described in the definition from NCLB (see chapter 3). Research based interventions mean the 
methods, content, materials, etc. were developed in guidance from the collective research and scientific community. 
Evidence-based interventions indicate that specific data is available that shows the intervention improves student 
outcomes. 
 
Interventions at Tier I include the instructional practices and tools available to the teacher for use in the general 
education classroom. Teachers routinely address student needs and environmental factors to create the optimal 
learning environment. Tier I interventions include: 

  

Instructional Behavioral 

Instructional Practices:  
Fluid and flexible grouping  
Lesson pacing  
Collaborative work 
Demonstrations of learning  
Differentiation of instruction  
Student feedback 
Leveled texts 
 
Instructional Tools: 
  See pages 13-16 

• Code of conduct overview 
• Share school behavioral expectations 
• Social skills training 
• Liaison between school, family, community collaboration 
• Parent conferences, /MTSS meetings 
• Team/school behavior coaching 
• Home visits 
• DSS/ child abuse/neglect awareness 
• Consultation and analysis on collected data 
• Instructional consultants 
• Case findings (i.e. Child Find) 
• Awareness and education workshops and assemblies (i.e. 

attendance, support services, code of conduct, bullying, etc.) 
• Classroom rules review 
• Conscious Discipline 
• Trauma Informed Practices 
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It is critical to respond to student performance in all classroom learning environments. Student success is predicated on 
the teacher’s ability to identify areas of concentration, scaffold the learning for the individual to reach the expectation, 
and solidify the new learning. 
 
Interventions at Tier II are typically standard protocols employed by the school to address the learning and/or 
behavioral needs of identified students beyond the support and core instruction they receive in Tier I. These protocols 
are typically implemented in a specific sequence, based on the resources available in the school. For example, at 
Richland One, students who are identified as needing additional reading support will go to a specified intervention based 
on their needs. During the intervention block, the teacher uses specific research-based practices to address the group’s 
needs, while keeping a clear focus on the state standards, grade level expectations in the content areas, and transfer of 
learning to the general classroom.  
 
Collaboration between the intervention teacher and the general teacher team is required. During the intervention, 
progress monitoring is used to determine the student’s response to the intervention. The progress monitoring tool and 
frequency of implementation are collaboratively determined by the teaching team and the intervention teacher. Based 
on the progress monitoring data, the school standard protocol process may require individual students to continue in 
the intervention, move to another Tier II intervention, or move to Tier I interventions. For a few students, the data team 
may consider the need for Tier III interventions based on individual responses to Tier II interventions. Tier II 
interventions include: 
 

Instructional Behavioral 
Instructional Practices:  
Seating arrangements  
Fluid and flexible grouping  
Lesson pacing  
Collaborative work 
Demonstrations of learning  
Differentiation of instruction  
Student feedback 
Leveled texts 
 
Instructional Tools: 
 See pages 13-16 
 
 
 
 
 
 
 

• Workshops, seminars, Parent Universities 
• Volunteer functions 
• Student assessments-functional behavior assessments 
• Behavior Intervention Plans 
• Coordinate Crisis Intervention Team Training and Meeting 
• Attendance Intervention Plans (AIPs) 
• Group and individual interventions (i.e. problem solving, 

anger management, self- regulation, bully prevention, study 
skills) 

• McKinney-Vento referral 
• 504 Plan 
• Mentoring programs 
• ISS (Solution Center) 
• Check-In/Check-Out 
• Check and Connect 
• Behavioral contracts 
• ECAT 
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Interventions at Tier III are tailored to the individual, and in some cases, small group. The MTSS team should choose 
interventions based on evidence-based protocols and aggressively monitor the student’s response to intervention and 
the transfer of learning to the general classroom. 
 
Tier III interventions include: 
 

Instructional Behavioral 
Instructional Practices:  
Seating arrangements  
Fluid and flexible grouping  
Lesson pacing  
Collaborative work 
Demonstrations of learning 
Differentiation of instruction  
Student feedback 
Leveled Texts 
 
 
Instructional Tools:  
See pages 13-16 

• Parent support group (i.e. Family Solutions) 
• Individual Education Plan (IEP) 
• Transitions planning for students and parents 
• Crisis Intervention Services 
• Home visits/parent-teacher conferences 
• MTSS Multi-disciplinary teams for general and/or special 

education services/needs 
• Facilitate and collaborate with teachers and administrators 

on effective academic and behavioral strategies and 
interventions for students 

• School-based mental health referral 
• DSS referrals (for abuse/neglect) 
• Transition/re-entry services 
• Group/individual intervention and counseling 
• McKinney-Vento 
• MTSS team meeting 
• Progress monitoring 
• Project READY (Richland County Sheriff Department 
• Mentoring 
• Shadowing 
• Outside community services 
• Behavioral observations and consults 
• RESET Program (Elementary) 
• STEP Program (Pre-school) 
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Tier I: Core Reading Program 
South Carolina Department of Education and Richland School District One recommends a three-tier, service-delivery 
model in which all students receive high-quality, scientific, research and evidence -based instruction. General education 
teachers and other professional staff deliver core instruction with fidelity and promote appropriate behavior 
expectations in classrooms and school-wide. Staff members conduct universal screenings 2-3 times a year and monitor 
students’ progress regularly. Parents actively participate in their children’s education and, at all tiers, help to implement 
instructional strategies. 
 
Tier I is the foundation of a tiered instructional delivery model and refers to the universal instruction provided to all 
students in the school. The development and support of Tier I strategies are critical to a functioning MTSS system. In Tier 
I, teachers deliver research-supported, differentiated instruction with fidelity. Universal screening 2-3 times a year helps 
to document the progress of all students in this core instruction. If a significant number of students do not succeed with 
quality classroom instruction, the staff examines all variables (e.g., attendance, class size, behavior observations, 
instructional fidelity, staff development issues, curriculum choices, and student progress monitoring data) to determine 
how to strengthen Tier I instruction. Quality Tier I programs should assist between 80 to 90 percent of students in 
meeting grade-level standards. To implement RTI with fidelity, school staff must critically evaluate and improve 
implementation of Tier I instructional and behavior programs so that the vast majority of students are successful.  In 
Richland One, we address Tier I instruction through the Balanced Literacy Approach. The following Instructional 
Framework can be used to plan, implement, and assess learning.         
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MTSS Tools/Resources ELA (6-12)  
TIER I 

Description:  Tier I instruction 
occurs as a part of core, first 
time best instruction to help 
ensure that approximately 80% 
of students meet their learning 
goals.  
 
During Tier I, the classroom 
teacher plans and provides 
strategies to extend and 
differentiate instruction for 
students.  
 
The resources/tools listed are 
designed to be used to 
supplement, extend and 
remediate instruction. 

TIER II 
Description: Tier II instruction is 
strategic evidence-based 
instruction in addition to core 
instruction.  
 
During Tier II, the classroom 
teacher uses formative 
assessments and results from 
small group instruction to 
identify students who need 
additional support by increased 
frequency or more individualized 
instruction.  
 
During collaborative data 
meetings, grade level teachers 
may use formative assessment 
data to develop strategies to 
support students. 

TIER III 
Description: Tier III instruction is 
intensive strategic evidence based 
instruction in addition to Tier I and 
Tier II interventions. 
 
During Tier III, the classroom 
teacher provides students with 
additional literacy strategies and 
support to assist in completing 
courses that are required for 
graduation.  
 
Tier III interventions at the high 
school level provide students to 
receive elective course credit.  
 
Placement criteria for Tier III 
includes the following: 
• Scoring in the 1st through 10th 

percentile 
• Spring/fall RI results that fall in 

the Below Basic and lower end 
of Basic Proficiency Bands 

• SC Ready performance level of 
Does Not Meet  

• Historically under performed in 
ELA  
A review of student attendance 
will be considered as well. 

Grade 
K-1 

• Dream Box   • Dream Box  • Dream Box  
• Number Worlds 

Grades 
2 – 3 

• Dream Box   • Dream Box  • Dream Box  
• Number Worlds 

Grades 
4 - 5 

• Dream Box   • Dream Box  
• FASTT Math (4th Grade) 

• Dream Box  
• Number Worlds 

Grade 
6 
 
  

• Secondary ELA Instructional 
Framework 

• Secondary ELA Curriculum 
Guides  

• Collections textbook and 
Close Reader student 
consumable 

• Discovery Education · · 
Flocabulary 

• CommonLit 
  

• Edgenuity “Content 
Recovery”  

• System 44 Next Generation 
• READ 180 Universal System44 

NG and READ 180 U should be 
taught in a blended classroom 

• Edgenuity “My Path” 
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MTSS Tools/Resources ELA (6-12) Cont. 

Grades 
7 – 8 

 
• Secondary ELA Instructional 

Framework 
• Secondary ELA Curriculum 

Guides 
• Collections textbook and 

Close Reader student 
consumable 

• Discovery Education 
• Flocabulary 
• CommonLit 

 
• Edgenuity “Content 

Recovery”  

 
• System 44 Next Generation 
• READ 180 Universal 
System44 NG and READ 180 U 
should be taught in a blended 
classroom. 
• Edgenuity “My Path” 
 
  

Grade 
9 

• Algebra Nation (On Ramp) 
• ALEKS 

o Customized pathway 

• Edgenuity “Content 
Recovery” 

• Critical Reading  
o Critical Reading is a 

course intended to 
provide additional 
support to students in 
English 1.  

o course # 309931CW (9th 
grade only) 

• System 44 Next Generation  
• READ 180 Universal System44 

NG and READ 180 U should be 
taught in a blended classroom. 

• Edgenuity “My Path” -online-
independent student use; 
before school; after school; 
Saturday Academy 

Grade  
10 

• Secondary ELA Instructional 
Framework 

• Secondary ELA Curriculum 
Guides 

• Collections textbook and 
Close Reader student 
consumable 

• Discovery Education 
• Flocabulary 
• CommonLit 

• Edgenuity “Content 
Recovery” 

• System 44 Next Generation 
• READ 180 Universal  

 
System44 NG and READ 180 U 
should be taught in a blended 
classroom. 
 
• Edgenuity “My Path” -online-

independent student use; 
before school; after school; 
Saturday Academy 

Grades 
11– 12  

• Secondary ELA Instructional 
Framework 

• Secondary ELA Curriculum 
Guides 

• Collections textbook and 
Close Reader student 
consumable 

• Discovery Education 
• Flocabulary 
• CommonLit 

 
 
 

• Edgenuity “Content 
Recovery 

• Edgenuity “My Path” -online-
independent student use; 
before school; after school; 
Saturday Academy 
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MTSS Tools/Resources Mathematics (K-12) 
GRADE LEVELS TIER I 

Description:  Tier I instruction 
occurs as a part of core, first 
time best instruction to help 
ensure that approximately 80% 
of students meet their learning 
goals. During Tier I, the 
classroom teacher plans and 
provides strategies to extend 
and differentiate instruction for 
students.  
 
The resources/tools listed are 
designed to be used to 
supplement, extend and 
remediate instruction. 

TIER II 
Description: Formative 
assessments and results from 
small group instruction must be 
used to identify students who 
need additional support by 
increased frequency or more 
individualized instruction.  
During collaborative data 
meetings, grade level teachers 
may use formative assessment 
data to develop strategies to 
support Tier II students. 

TIER III 
Description: Students who score 
between the 1st and 10th percentile 
on MI will need more frequent, 
intensive support from Tier III 
interventions.   
Criteria for determining Tier III 
students include the following 
• Spring MI results (1st – 10th 

Percentile) 
• SC Ready Results (not met) 
• Low student course grades 
(A review of student attendance 
will be considered as well.) 

K-1 • Dream Box   • Dream Box  • Dream Box  
• Number Worlds 

2 - 3 • Dream Box   • Dream Box  • Dream Box  
• Number Worlds 

4 - 5 
• Dream Box   • Dream Box  

• FASTT Math (4th Grade) 
• Dream Box  
• Number Worlds 

6 
Special Note:  The 

protocol will address 
the details of each 

level. 

• ALEKS 
o Customized pathway 

• ALEKS 
o Customized pathway 

• ALEKS 
o Customized pathway 

7 – 8 
Special Note:  The 

protocol will address 
the details of each 

level. 

• Algebra Nation (On 
Ramp) 

• ALEKS 
Customized pathway 

• Algebra Nation (On 
Ramp) 

• ALEKS 
o Customized pathway 

• ALEKS 
o Customized pathway 

9-  10 
Special Note:  The 

protocol will address 
the details of each 

level. 

• Algebra Nation (On 
Ramp) 

• ALEKS 
o Customized pathway 

• Algebra Nation (On 
Ramp) 

• ALEKS 
o Customized pathway 

• Algebra Nation (On 
Ramp) 

• ALEKS 
o Customized pathway 

11– 12 
Special Note:  The 

protocol will address 
the details of each 

level. 

• ALEKS  
o Customized Pathway 

• ALEKS (AP Stats) 
o Customized Pathway 
 

• ALEKS 
o Customized Pathway 

• ALEKS 
o Customized pathway 
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MTSS Teams 
DISTRICT LEVEL MTSS TEAM 
Representatives from each level (K-12) and subject area will evaluate the effectiveness of strategies and processes. The 
team will make recommendations for additions, changes and deletions to the MTSS process as maintained in Enrich. The 
team will meet quarterly for review purposes.  
 
The MTSS Team 
The MTSS process is a collaborative problem-solving process that follows the Problem-Solving Protocol. Every school 
needs a school based MTSS Team led by a MTSS Chairperson to ensure that it is implemented with fidelity.  
Administrators, teachers, and other personnel involved with student achievement and learning at the school level should 
make up this team. 
 
The MTSS Team’s Mission is to 
 

• Identify struggling students who may be “at risk” and determine their academic and/or behavioral needs.  
• Recognize high achieving students who may benefit from enrichment experiences 
• Provide students the academic, behavioral, and social supports they need to succeed by implementing 

assorted strategies and interventions within the general education classroom which support Quality Core 
Instruction and the Positive Behavior Intervention System. 

 
The MTSS Team should meet on a weekly basis to analyze school-wide data drawn from grades, assessment results, 
absences, and behavior.  (It is acceptable for Secondary teams to meet twice a month if caseloads permit.)   
 
 
The MTSS Team should use the insight gained from their data analyzation to identify specific students for support.  They 
should prescribe interventions and create school-wide intervention schedules that provides time for intervention 
implementation within the core curriculum (Tier II). They should also provide opportunities for extra small group (Tiers II 
and III) and one-on-one instruction (Tier III). 
 
 

 
 

 
 

Roles of MTSS Team Members 
MTSS Chairperson Recorder 

• Chairs the meeting  
• Schedules the meetings  
• Gathers information in advance of meetings  
• Sends notifications to parents  

• Takes notes 
• Fills out forms 
• Organizes documents 

Timekeeper  Data Manager 

• Monitor time during MTSS meetings. • Stays in contact with referring teacher to monitor 
progress of intervention 
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Roles and Responsibilities 

 

Principal/Assistant Principal Teachers MTSS Chair 
-Be familiar with the three-tier 
structure of MTSS and 
purpose/specifics of each tier.  
- Select an MTSS Coordinator and 
establish an MTSS Team.  
-Ensure that the MTSS Coordinator, 
classroom and intervention 
teachers, and other staff providing 
intervention are utilizing the MTSS 
program in Enrich in accordance to 
the MTSS Reference Guide and 
Enrich/MTSS Handbook. 
- Develop action plans for 
prevention and intervention services 
by teachers/staff needed for all 
MTSS Tiers. 
-Develop a Master Schedule for 
instruction, intervention and team 
meetings. 
-Establish a system and supervise 
monitoring all tiers of interventions - 
behavioral and academic.  
-Provide professional development 
for staff as needed on all aspects of 
MTSS process. 

Classroom Teachers- 
-Gather universal screening data and 
ongoing formative/summative data 
(including behavioral data if 
applicable.) 
- Identify and implement differentiated 
instructional strategies that will be 
used within the classroom to address 
student need.  
-Implement Interventions with fidelity. 
-Monitor data and progress with 
collaborative team. (All tiers) 

-Facilitate MTSS Team Meetings for 
students in Tier II and Tier III. 
-Approve and support the creation of 
the Tier II and Tier III Plans in Enrich. 
-Ensure that all teachers are utilizing the 
MTSS program in Enrich in accordance 
to the MTSS Reference Guide. 
-Provide guidance to teachers for 
inputting required documentation in 
Enrich through the MTSS process.  
-Ensure fidelity of intervention and 
progress monitoring of all Tiers, for all 
students.  
- Obtain hearing/vision screening results 
for students in Tier II. 
-Arrange speech screening for students 
in Tier II if there are articulation 
concerns. 
-Facilitate communication to inform 
parents of student progress in Tier II and 
Tier III. 
-Upload any documents into Enrich 
with/requiring a parent signature. 
-If student moves to another school, 
communicate with the MTSS Chair of 
the new school. 

Intervention Teachers- 
- Support the MTSS team to ensure 
appropriate choice and application of 
instructional/behavioral strategies by 
recommending researched-based 
strategies, interventions and 
assessments.  
-Support and collaborate with 
classroom teachers on developing and 
monitoring Tier II and Tier III plans. 
-Implement interventions and monitor 
progress for students served in Tier II 
and Tier III in accordance to the MTSS 
Reference Guide. 

Instructional Coaches/  
Curriculum Consultants (Tiers II & III) 

 
School Counselors (Tiers II & III) Special Area Personnel (Tier III) 

- Work with teachers to implement 
appropriate strategies, interventions 
and continuous progress monitoring 
for all Tiers. 
-Coordinate and provide embedded 
professional development on all tier 
interventions. 
- Annually (at a minimum) review 
strategies in Enrich for effectiveness 
with other instructional coaches and 
make recommendations as needed 
for revision. 
 
Note:  Instructional Coaches are not 
to serve as the MTSS Chairperson. 

- Communicate with all stakeholders 
when working with students in need of 
additional academic or behavior 
support. (All Tiers) 
-Assist as appropriate to develop action 
plans and progress monitoring for 
students who need additional academic 
or behavior support. (All Tiers) 
-Provide individual and small group 
counseling in accordance to the ASCA 
model for Tier II and Tier III students 
and document their work with 
students.  
 
Note:  School Counselors are not to 
serve as the MTSS Chairperson   

Tier III participation, observation and/or 
consultation as needed in Tiers I & II 
-ESOL specialist (if ESOL student has an 
MTSS concern not related to language 
acquisition) 
-Speech/Language Therapists 
-Social Worker 
-Behavior Management Specialist* (ISS 
Supervisor) 
-School Psychologist (Tier III only) 
-Nurse:  Hearing/vision screening 
conducted in Tier II. 
-Resource/SPED Teacher:  Tier III and 
consultation for Tiers II and III if student 
has an IEP and the team determines 
MTSS is necessary. 
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Parents want the best for their children, including a successful and positive school experience. When a child is struggling 
in school, there is no time to waste. Working together, parents and teachers can keep the students on the road to school 
success and graduation. 
 
As the parent of a struggling student, it is important for caretakers to: 
 

• Communicate with your child’s teacher 
• Ensure that your child attends school regularly 
• Encourage your child to do well in school 
• Be specific with expectations when speaking with your child 
• Understand the assessments your child takes 
• Ask how you can help your child at home 
• Understand and exercise your rights as a parent 
• Collaborate with your child’s school 

 
Your child may be having difficulties in school if he or she exhibits any of the following: 
 

• Lack of motivation, interest, or attention 
Child is unwilling to participate in school activities or assignments; may be inattentive in class. 

• Homework frustrations 
Child argues about doing homework, cries or has tantrums, or requires assistance with completing the work 

• Behavior problems 
Child is acting up in class or seeking attention from classmates. 

• Slipping grades 
Grades are steadily declining. Child indicates work is too difficult or student lacks necessary skills. 

• Low self esteem 
Child becomes withdrawn or makes negative comments about his or her abilities. 

• Questions parents may want to ask: 
o Is the school using MTSS to provide extra help to struggling students? 
o How will the school provide parents with information about the specific MTSS process being used?  
o What are the interventions and instructional programs being used? 
o Will parents receive information on how to help their child at home? 
o Will students receiving interventions miss important instruction? 
o How will intervention be delivered so the student does not feel he/she is treated differently? 

 
 
Parental involvement in education has been widely reviewed and found to be highly linked to student learning and 
achievement. Their participation is key component for an effective MTSS framework within a school. Schools need to 
include parent communication and input in all phases of the problem-solving process. 
 
 



 

 

Parental Involvement within the Tiers 
 
The following is an example of what level of involvement and communication should take place respective to the level of 
tiered instruction: 

 
 
 
 
 
 

  

Tier Activity How to involve parents 

Tier I Preparation for opening of school Inform parents of the MTSS processes. 

Tier I Beginning of school events Send MTSS parent brochure. 

Tier I Universal screenings Provide student data to parents, upon request Conduct 
parent-teacher conferences for effective strategies. 

Tier II Teacher team meetings Obtain parental input. 

Tier II Documentation of progress MTSS team 
meeting 

Send home progress reports.  
Involve parents in intervention process. 

Provide strategies for at-home academic support. 

Tier III 
MTSS follow-up meeting  

Home interventions suggested by school 
personnel 

Invite parent to MTSS meeting. Communicate with 
parents about interventions and progress monitoring. 

Tier III Screening Inform parents of the screening process 
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MTSS & Problem Solving 
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The Problem-Solving Protocol 

 
Richland One’s educators who are involved in the systematic Multi-Tiered System Support (MTSS) 
implementation share the following beliefs about the ideal educational conditions for promoting student 
achievement. Using the following beliefs to guide our efforts is one way to ensure consistent movement 
toward maximizing student achievement: 
 
1. Highly effective personnel deliver scientific, research-based instruction and evidence-based practices. 
 
2. Curriculum and instructional approaches have a high probability of success for most students. 
 
3. Instruction is differentiated to meet individual learning needs. 
 
4. Reliable, valid, and instructionally relevant assessments include the following: 
 

• Screening Measures: Assessment tools designed to collect data to measure the effectiveness of 
core instruction. 

• Diagnostic Measures: Formal assessment tools that measure skill strengths and weaknesses, 
identify skills in need of improvement, and assist in determining why a problem is occurring. 

• Progress Monitoring Measures: Ongoing assessment conducted to guide instruction, monitor 
student progress, and evaluate instruction/intervention effectiveness. 

• Formative Measures: Formal or informal ongoing assessment within effective teaching to guide 
instructional decisions. 

• Summative (Outcome) Measures: Typically administered near the end of an intervention cycle to 
give an overall perspective of the effectiveness of the instructional program. 

 
5. Ongoing, systematic problem-solving is consistently used, from enrollment to graduation for all 

students, to make decisions across a continuum of student needs. 
 

6. Student data is used to guide meaningful decision-making. 
 
7. Professional development and follow-up coaching with modeling are provided to ensure effective 

instruction at all levels. 
 
8. Actively engaged administrative leadership for data-based decision making is inherent to the school 

culture. 
 
9. All students and their parent(s) are part of one proactive and seamless educational system. 
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MTSS & Universal Screening 
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What is Universal Screening? 

 
Universal Screening is a general outcome measure used to identify underperforming students and to 
determine the rate of increase for the district, school, classroom, and students in reading and math. A 
universal screening will not identify why students are underperforming; rather it will identify which students 
are not at the expected performance criteria for a given grade level in reading and mathematics. 
 
Universal Screening assessments are typically brief, conducted with all students at a grade level, and followed 
by additional testing or short-term progress monitoring to corroborate students’ risk status. In screening, 
attention should focus on fidelity of implementation and selection of evidence-based tools with consideration 
for cultural and linguistic responsiveness and recognition of student strengths. For a screening measure to be 
useful, it should meet the following criteria (Jenkins, 2003): 
 

It should identify students who require further assessment. 
It should be practical. 
It should generate positive outcomes by accurately identifying students without consuming resources 
that could be put to better use. 
It should identify individuals in need of further assessment and possible movement to Tier II 
interventions. 
It should provide feedback about class performance to help school leadership identify when a teacher 
might require support. 
It should be implemented on a regular basis across grade levels, identify false negatives—(i.e. students 
who slip through the screening at one level, but are then identified at later points during the year). 

 
Richland One’s criteria for evaluating Universal Screeners: 
 

Easily Administered 
Research-based 
Highly correlated to skills being assessed 
Benchmark or predictor of future performance 
Reliability and validity 
Sensitive to small increments of change 
Data analysis and reporting component 
District and school level administrators are expected to routinely review assessment data. The use of 
Richland One’s summative assessments (Mastery Connect) will be used to progress monitor.



 

 

 
When do I administer a Universal Screening? 

 
Universal Screenings should be administered per the instrument requirements and, at a minimum of three 
times a year (fall, winter, spring) in reading and math for students who demonstrate a need for additional 
support. Data from universal screenings will be maintained in a system database that is used for decision 
making in instruction. The following are options that may be used for universal screenings in Richland County 
School District One. 
 
Pre-Kindergarten 

• MyIGDIS-Literacy and Numeracy 
• Clarity BrightBytes 

 
Primary Level (Kindergarten - Grade 2) 
 

• Fountas & Pinnell Benchmark Assessment System 
• Reading Inventory  
• Math Inventory 
• Clarity BrightBytes 

 
 Elementary Level (Grades 3—5) 

• Fountas & Pinnell Benchmark Assessment System 
• AIMS Web not a district provided, but it is approved.   
• Reading Inventory  
• Math inventory 
• Clarity BrightBytes 

 
Middle School Level (Grades 6 – 8) 

• AIMS Web not a district provided, but it is approved.   
• Reading Inventory  
• Math Inventory 
• Clarity BrightBytes 

 
 

High School Level (Grades 9 – 12) 
• Reading Inventory  
• Math Inventory 
• Clarity BrightBytes 
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MTSS & Progress Monitoring 
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What is progress monitoring and how does it fit with MTSS? 

 
Progress monitoring is used to assess students’ academic performance, to quantify a student rate of improvement or 
responsiveness to instruction, and to evaluate the effectiveness of instruction. Progress monitoring can be implemented 
with individual students or an entire class. In progress monitoring, attention should focus on fidelity of implementation 
and selection of evidence-based tools, with consideration for cultural and linguistic responsiveness and recognition of 
student strengths. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Progress monitoring can be implemented with individuals or groups of students, a class, an entire grade or a school 
system. Within a classroom, teachers should know their students through assessments. 
Understanding that learning occurs at a different pace for all students, teachers should incorporate frequent 
opportunities for students to “show what they know.” The assessment strategy used for these frequent formative 
assessments should be deeply aligned with grade level state standards for any content area. 
 
Several organizational structures need to be in place to support progress monitoring. First, schools should create 
schedules that allow for collaborative planning. The importance of a common understanding of state standards and 
expectations by teacher teams is essential. Secondly, schools should initiate content area vertical articulation (across 
grade levels K-12) to review data, instructional needs for mastery, and assessments. Finally, schools should establish a 
clear professional learning plan designed to support the use of a variety of assessment and intervention strategies. 
 
The intensity of the progress monitoring increases as students move through the tiers of Richland School District One’s 
Pyramid of Intervention. 
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Fidelity is the continuous monitoring of the implementation of interventions that are critical to determining 
the true impact on student achievement. Fidelity can have a tremendous impact in student achievement and 
must also address the integrity with which screening and progress monitoring are completed. Fidelity is 
important at these levels: 
 

• District 
• School 
• Teacher 
• Parent 
• Student 

 
How can schools ensure fidelity of implementation? 
 

• Link interventions to improved outcomes (credibility) 
• Definitively describe operations, techniques, and components 
• Clearly define responsibilities of specific persons 
• Create a data system for measuring operations, techniques, and components 
• Create a system for feedback and decision making (formative) 
• Create accountability measures for non-compliance 

 
Schools in Richland County School District One have a responsibility to ensure each teacher in the building is 
versed in the language of standards-based teaching. As data teams in the schools review student achievement 
results, an awareness of the level of implementation of standards-based instruction in the building is key. With 
this school-wide standards based classroom implementation data, the team can begin to determine how tier 
instruction is impacting student performance. 
 
The implementation of any intervention design requires monitoring by administrators and data team members 
in order to determine whether the level of intervention is carried out with fidelity and to determine whether 
the level of student response or non-response to intervention is or is not connected to the delivery. 
Implementation fidelity can be impacted by a wide range of factors that schools should consider (Allen & 
Blackston, 2003; Yeaton & Sechrest, 1981): 
 

• Intervention complexity 
• Time and material resources required for the intervention 
• The number of intervention agents 
• Efficacy (actual and as perceived by the intervention agents and stakeholders) 
• The motivation of the intervention agents and stakeholders 

 
Fidelity has a great impact on student achievement. Research based teaching and learning practices are built 
on a foundation of fidelity to high standards of practice. Higher performing schools embed assessment of the 
fidelity of interventions. Often, the more intensive the intervention and instructional practices, the more need 
for rigorous fidelity checks to ensure efficacy. It is critical for schools to embrace and embed the importance of 
fidelity; what it is, who is involved, and more importantly, how it can be assessed for improved student 
achievement. 
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Monitoring Roles and Responsibilities 

 

 
Tier I—Universal screenings are used for reading, math and/or behavior for all students at all levels. Classroom teachers 
use frequent common formative assessments to measure progress. Teachers assist with determining benchmark criteria 
for success, use the data to collaboratively discuss instructional approaches, and design learning opportunities to address 
individual needs. Progress monitoring data is purposefully collected and organized, shared with students and parents, 
and is the driving force of the instructional program. It helps answer the question, “How well am I meeting the needs of 
the student?” 
 
Tier II—Students identified for Tier II interventions are regularly assessed to measure understanding and transfer of 
learning to core classrooms. The progress monitoring process used for the intervention is pre-identified at the district 
level based on the intervention components and should include curriculum-based measures and/or standardized 
assessments. Benchmarks for expected progress are set and student progress toward these benchmarks is closely 
monitored through assessments. 
 
Tier III—Students identified for Tier III interventions will be closely monitored based on the interventions designed by the 
school’s MTSS team during the problem-solving process. At this level, clear documentation of progress monitoring data is 
needed to support the deep focus on the individual. Graphs or charts of assessment trends are recommended to show 
progress and identify whether transfer of learning to the core classroom is occurring. 
  

School Leadership: Classroom Teachers and Intervention Specialists: 
• Implement and share the school’s MTSS plan 
including monitoring interventions and program 
fidelity.  
• Create a school-wide focus on having assessment 
driven instruction.  
• Develop staff understanding of the MTSS process.  
• Establish schedules to provide various times for 
intervention.  
• Ensure that tiered standards-based instruction 
occurs and be prepared to seek out resources for 
additional support (include in lesson plans).  
• Establish standard protocols of support for students 
in all tiers and follow up to ensure effectiveness.  
• Establish a system for accountability among all 
participants  

• Implement intervention system with fidelity and with 
the belief that it can improve student achievement.  
• Implement tiered instruction based on student data.  
• Consistently use Formative and Summative 
assessments to guide classroom instruction and to 
develop tiered lessons (Keep documentation records to 
share with MTSS teams).  
• Consistently communicate and be prepared for all 
stakeholders; especially intervention team members, 
parents, administration, and students.  
 

Parents and Families: School Psychologists, Social Workers and Counselors: 
• Participate in informal and formal consultations with 
stakeholders by attending parent/student conferences or 
other school/district information sessions regarding 
academic achievement.  
• Regularly communicate with teacher to ensure 
understanding or to provide support  
 

• Participate in informal and formal consultations with 
teaching teams at all tiers with a focus on standards-based 
instruction.  
• Provide training, direction, and support for progress 
monitoring and selection of interventions.  
• Support foundational understanding of school-wide MTSS 
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Intervention Fidelity Checklist  
Allocating Sufficient Contact Time & Assuring Appropriate Student-Teacher Ratio 

The cumulative time set aside for an intervention and the amount of direct teacher contact are two factors that help to 
determine that intervention’s ‘strength’ (Yeaton & Sechrest, 1981). 

Critical Item? Intervention Element Notes 

 

Time Allocated. The time set aside for the intervention is 
appropriate for the type and level of student problem 
(Burns & Gibbons, 2008;Kratochwill, Clements & Kalymon, 
2007). When evaluating whether the 
amount of time allocated is adequate, consider: 
• Length of each intervention session 
• Frequency of sessions (e.g.., daily, 3 times per week) 
• Duration of intervention period (e.g., 6 instructional 

weeks) 

 

 

Student-Teacher Ratio. The student receives sufficient 
contact from the teacher or other person delivering the 
intervention to make that intervention effective. NOTE: 
Generally, supplemental intervention groups should be 
limited to 6-7 students (Burns & Gibbons, 2008). 

 

Matching the Intervention to the Student Problem 
Academic interventions are not selected at random. First, the student academic problem(s) is defined clearly and in 

detail. Then, the likely explanations for the academic problem(s) are identified to understand which intervention(s) are 
likely to help—and which should be avoided. 

Critical Item? Intervention Element Notes 

 

Problem Definition. The student academic problem(s) to 
be addressed in the intervention are defined in clear, 
specific, measureable terms (Bergan, 1995; Witt, 
VanDerHeyden & Gilbertson, 2004). The full problem 
definition describes: 
 • Conditions. Describe the environmental conditions or 
task demands in place when the academic problem is 
observed.  
• Problem Description. Describe the actual observable 
academic behavior in which the student is engaged. 
Include rate, accuracy, or other quantitative information 
of student performance.  
• Typical or Expected Level of Performance. Provide a 
typical or expected performance criterion for this skill or 
behavior.  

 

 

Student-Teacher Ratio. The student receives sufficient 
contact from the teacher or other person delivering the 
intervention to make that intervention effective. NOTE: 
Generally, supplemental intervention groups should be 
limited to 6-7 students (Burns & Gibbons, 2008). 
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Appropriate Target. Selected intervention(s) are 
appropriate for the identified student problem(s) (Burns, 
VanDerHeyden & Boice, 2008). TIP: Use the Instructional 
Hierarchy (Haring et al., 1978) to select academic 
interventions according to the four stages of learning:  
• Acquisition. The student has begun to learn how to 
complete the target skill correctly but is not yet accurate 
in the skill. Interventions should improve accuracy.  
• Fluency. The student is able to complete the target skill 
accurately, but works slowly. Interventions should 
increase the student’s speed of responding (fluency) as 
well as to maintain accuracy.  
• Generalization. The student may have acquired the 
target skill but does not typically use it in the full range of 
appropriate situations or settings. Or the student may 
confuse the target skill with ‘similar’ skills. Interventions 
should get the student to use the skill in the widest 
possible range of settings and situations, or to accurately 
discriminate between the target skill and ‘similar’ skills.  
• Adaptation. The student is not yet able to modify or 
adapt an existing skill to fit novel task-demands or 
situations. Interventions should help the student to 
identify key concepts or elements from previously learned 
skills that can be adapted to the new demands or 
situations. 

 

 

‘Can’t Do/Won’t Do’ Check. The teacher has determined 
whether the student problem is primarily a skill or 
knowledge deficit (‘can’t do’), or whether student 
motivation plays a main or supporting role in academic 
underperformance (‘wont do’). If motivation appears to 
be a significant factor contributing to the problem, the 
intervention plan includes strategies to engage the 
student (e.g., high interest learning activities; 
rewards/incentives; increased student choice in academic 
assignments, etc.) (Skinner, Pappas & Davis, 2005; Witt, 
VanDerHeyden & Gilbertson, 2004). 

 

Incorporating Effective Instructional Elements 
These effective ‘building blocks’ of instruction are well-known and well-supported by the research. They should be 

considered when selecting or creating any academic intervention. 
Critical Item? Intervention Element Notes 

 

Explicit Instruction. Student skills have been broken down 
“into manageable and deliberately sequenced steps” and 
the teacher provided“ overt strategies for students to 
learn and practice new skills” (Burns, VanDerHeyden & 
Boice, 2008, p.1153). 
 

 

 

Appropriate Level of Challenge. The student experienced 
sufficient success in the academic task(s) to shape 
learning in the desired direction as well as to maintain 
student motivation (Burns, VanDerHeyden & Boice, 2008). 
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Active Engagement. The intervention ensures that the 
student is engaged in ‘active accurate responding’ 
(Skinner, Pappas & Davis, 2005) at a rate frequent enough 
to capture student attention and to optimize effective 
learning. 

 

 

Performance Feedback. The student receives prompt 
performance feedback about the work completed (Burns, 
VanDerHeyden & Boice, 2008). 

 

 

Maintenance of Academic Standards. If the intervention 
includes any accommodations to better support the 
struggling learner (e.g., preferential seating, breaking a 
longer assignment into smaller chunks), those 
accommodations do not substantially lower the academic 
standards against which the student is to be evaluated 
and are not likely to reduce the student’s rate of learning 
(Skinner, Pappas & Davis, 2005). 

 

Verifying Teacher Understanding & Providing Teacher Support 
The teacher is an active agent in the intervention, with primary responsibility for putting it into practice in a busy 

classroom. It is important, then, that the teacher fully understands how to do the intervention, believes that he or she 
can do it, and knows whom to seek out if there are problems with the intervention. 

Critical Item? Intervention Element Notes 

 

Teacher Responsibility. The teacher understands his or 
her responsibility to implement the academic 
intervention(s) with integrity. 

 

 
Teacher Acceptability. The teacher states that he or she 
finds the academic intervention acceptable. 

 

 

Step-by-Step Intervention Script. The essential steps of 
the intervention are written as an ‘intervention script’--a 
series of clearly described steps—to ensure teacher 
understanding and make implementation easier (Hawkins, 
Morrison, Musti-Rao & Hawkins, 2008). 

 

 

Intervention Training. If the teacher requires training to 
carry out the intervention, that training has been 
arranged. 

 

 

Intervention Elements: Negotiable vs. Non-Negotiable. 
The teacher knows all of the steps of the intervention. 
Additionally, the teacher knows which of the intervention 
steps are ‘non-negotiable’ (they must be completed 
exactly as designed) and which are ‘negotiable’ (the 
teacher has some latitude in how to carry out those steps) 
(Hawkins, Morrison, Musti-Rao & Hawkins, 2008).` 

 

 
 
 

Assistance With the Intervention. If the intervention 
cannot be implemented as designed for any reason (e.g., 
student absence, lack of materials, etc.), the teacher 
knows how to get assistance quickly to either fix the 
problem(s) to the current intervention or to change the 
intervention. 
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Verifying Teacher Understanding & Providing Teacher Support 
The teacher is an active agent in the intervention, with primary responsibility for putting it into practice in a busy 

classroom. It is important, then, that the teacher fully understands how to do the intervention, believes that he or she 
can do it, and knows whom to seek out if there are problems with the intervention. 

Critical Item? Intervention Element Notes 

 

Intervention Documentation. The teacher understands 
and can manage all documentation required for this 
intervention (e.g., maintaining a log of intervention 
sessions, etc.). 

 

 

Checkup Date. Before the intervention begins, a future 
checkup date is selected to review the intervention to 
determine if it is successful. Time elapsing between the 
start of the intervention and the checkup date should be 
short enough to allow a timely review of the intervention 
but long enough to give the school sufficient time to judge 
with confidence whether the intervention worked. 

 

 
Baseline. Before the intervention begins, the teacher has 
collected information about the student’s baseline level of 
performance in the identified area(s) of academic concern 
(Witt, VanDerHeyden & Gilbertson, 2004). 

 

 

Goal. Before the intervention begins, the teacher has set 
a specific goal for predicted student improvement to use 
as a minimum standard for success (Witt, VanDerHeyden 
& Gilbertson, 2004). The goal is the expected student 
outcome by the checkup date if the intervention is 
successful. 

 

 

Progress-Monitoring. During the intervention, the 
teacher collects progress-monitoring data of sufficient 
quality and at a sufficient frequency to determine at the 
checkup date whether that intervention is successful 
(Witt, VanDerHeyden & Gilbertson, 2004). 
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Form Links 

 
Student Instructional Plans 

Who: Teacher 
Why: To Record Classroom Level Intervention Data 
When: After Universal Screening, before starting 2 rounds of Tier I intervention, and ongoing. 

 
 

Referral for MTSS Meeting 
Who: Teacher 
Why: To Schedule MTSS Meeting 
When: After 2 rounds of Tier I Intervention, before the MTSS Meeting. 
 

 
Referral Log 

Who: MTSS Chair 
Why: To Document Efficiency of MTSS Processes 
When: After receiving Referral for MTSS Meeting, before the MTSS Meeting, and ongoing.  

 
 

Notice of MTSS Meeting 
Who: MTSS Chair 
Why: To Invite Stakeholders to the MTSS Meeting 
When: After receiving Referral for MTSS Meeting, and before the MTSS Meeting,  
 

 
Parent Notice and Parent Confirmation 

Who: MTSS Chair 
Why: To Invite Parents to the MTSS Meeting and Confirm their Attendance. 
When: After receiving Referral for MTSS Meeting, and before the MTSS Meeting,  
 

 
Parent Follow-Up 

Who: MTSS Chair 
Why: To Inform Parents of the Results of the MTSS Meeting. 
When: After receiving the MTSS Meeting.  

  

https://richlandoneschooldist.sharepoint.com/:x:/s/mtss/EdEMvVH1HhhIq3YaAiLe9e4Bd_8xtWYGufunn_IKLgrzZA?e=ZoaMsV
https://richlandoneschooldist.sharepoint.com/:w:/s/mtss/EVeueXKvxcpJrBolYoPmUG4BjDkR-lXzzl6klnTnnyY-eQ?e=cOSK7D
https://richlandoneschooldist.sharepoint.com/:x:/s/mtss/EZxzWzpykkpNkiYlw7Tek_MBpz8ido6fVSkCImnQQ3YH2g?e=7HdQJi
https://richlandoneschooldist.sharepoint.com/:w:/s/mtss/EZsuBEq0FzRIqNPX_XI6BocBoR9_gZIoCqqsRrbslGPOjA?e=tDUXWa
https://richlandoneschooldist.sharepoint.com/:w:/s/mtss/EQPf9OaQr7RCoxARhFinP3oBqoHutJRgkNr8hJFja98WSg?e=fW1H9P
https://richlandoneschooldist.sharepoint.com/:w:/s/mtss/ETg2iKkYRNxAqDoOKWg62j0BV4NVbXDZiZLf4kdxgzEbPg?e=V9cIch
https://richlandoneschooldist.sharepoint.com/:w:/s/mtss/EYgQugWLzlZMpo0wr3QJehoBqDWbK_i74jhi0NxJUsB1Gg?e=5Weg5L
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Acceleration – Interventions that are implemented to increase the speed at which students acquire skills. 
 
Accommodation – Changes in instruction that enable children to demonstrate their abilities in the classroom or 
assessment/test setting. Accommodations are designed to provide equity, not advantage, for children with disabilities. 
When used appropriately, they reduce or even eliminate the effects of a child’s disability but do not reduce or lower the 
standards or expectations for content. 
 
Alternate Assessment – An assessment aligned with alternate achievement standards for children with the most 
significant cognitive disabilities; designed by the state and required in lieu of regular statewide assessments, when 
determined necessary by the child’s IEP team. 
 
Anchor Paper(s) – A sample of student work that exemplifies a specific level of performance. Raters use anchors to score 
student work, usually comparing the student performance to the anchor. For example, if student work was being scored 
on a scale of 1-5, there would typically be anchors (previously scored student work) exemplifying each point on the scale. 
 
Assessment – Assessment is a broad term used to describe the collection of information about student performance in a 
particular area. Assessments can be formative or summative; and formal or informal. 
 
At Risk – An at-risk student is a student with specific needs that may hinder academic achievement, graduation, or ability 
to successfully transition to college or career opportunities. Students may need support in any of the following areas 

•Academic 
•Social/Emotional 
•Behavior/Health/Physical 
•Graduation/Advisement/Advocacy 

 
Baseline – An initial observation or measurement that serves as a comparison upon which to determine student 
progress. 
 
Behavior Intervention Plan- A plan developed for students who are exhibiting behavioral difficulties that include 
targeted behaviors, intervention strategies, reinforcers and consequences, and a plan for collecting and monitoring data. 
Behavior Intervention Plans should include positive behavioral support. For special education student, a BIP must be 
preceded by a Functional Behavior Assessment (FBA). 
 
Benchmark – A detailed description of a specific level of student performance expected of students at particular ages, 
grades, or developmental levels. Benchmarks are often represented by samples of student work. A set of benchmarks 
can be used as "checkpoints" to monitor progress toward meeting performance goals within and across grade levels. 
 
Benchmark Assessments – Student assessments used throughout a unit or course to monitor progress toward learning 
goals and to guide instruction. Effective benchmark assessments check understanding and application of knowledge and 
skills rather than recall; consequently, effective benchmark assessments include performance tasks. Benchmark 
assessments may involve pre- and post-assessments. 
  
Benchmarks for Progress Monitoring – Measures that are used to determine student progress and to guide instruction. 
These measures may assess a specific skill such as number of correct words read per minute (reading fluency). 
 
CASEL – The Collaborative for Academic, Social, and Emotional Learning which developed a 5 Core SEL Competencies 
including self-awareness, self-management, social awareness, relationship skills, and responsible decision making.  
 
Common Assessments – Common assessments are the result of collaboration about what students should know, 
understand, and be able to do according to the standards at given time periods throughout the instructional year. 
Common assessments assess the standards and provide teachers a means for looking at student work. 
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Comprehensive Evaluation – In-depth evaluation provided when there is a suspected disability. It is conducted to 
determine if a student has a disability and to determine the educational needs of the student. 
 
Concept Map – A concept map is a document that outlines the concepts, essential questions or enduring 
understandings, vocabulary, instructional tools, and assessments for each unit. 
 
Content Standards – Content standards are broad statements of what students should know and be able to do in a 
specific content area. They state the purpose and direction the content is to take and are generally followed by 
elements. 
 
Culturally and linguistically Responsiveness – Planning instruction and selecting resources with consideration of the 
cultural knowledge, prior experiences and performance styles of diverse students to make learning more appropriate 
and effective. It is culturally validating and affirming. 
 
Curriculum Map – A curriculum map provides an outline of the course content by units and may provide a suggested 
time schedule for each unit. 
 
Data-based Instruction – An instructional approach in which student performance data is used to assess the 
effectiveness of the instruction and to make changes in instruction based on the data. 
 
Data Point – A single point of data on a graph or chart that illustrates a student’s performance/progress. 
 
Data teams – Teams of educators responsible for data analysis and decision making and that function at the level of the 
district, school, and grade (or content area) as well as across grade levels in the same content area (i.e., vertical teams); 
they may include school administrators, school psychologists, grade/content area general educators, various specialists 
and other behavioral/mental health personnel. 
 
Depth of Knowledge – Depth of knowledge (DOK) is a term that refers to the substantive character of the ideas in the 
performance standards. DOK classifies the various levels of understanding that students must demonstrate as they 
encounter and master the content and skills within the performance standards. This schema for evaluating standards has 
four levels of knowledge: (a) recall, (b) skill/concept, (c) strategic thinking, and (d) extended thinking. Operational 
definitions and labels vary by subject. 
 
Differentiation – Differentiation is a broad term referring to the need of educators to tailor the curriculum, teaching 
environments, and practices to create appropriately different learning experiences for students. To differentiate 
instruction is to recognize students’ varying interest, readiness levels, and learning profiles and to react responsively. 
There are four elements of the curriculum that can be differentiated: content, process, products, and learning 
environment. 
  
Elements – Elements support the content standard to identify specific learning goals associated with the standard. 
 
Enduring Understanding – An enduring understanding is a big idea that resides at the heart of a discipline and has lasting 
value outside the classroom. Enduring understandings should be transferable between units of a course and between 
courses in the same content area. 
 
English Learner (EL) – (formerly English Language Learner, ELL) Refers to students whose first language is other than 
English and whose command of English is limited. The term is sometimes used interchangeably with Limited English 
Proficient (LEP). 
 
English to Speakers of Other Languages (ESOL) – ESOL is a state funded instructional program for eligible English 
Learners (ELs) in Grades K-12. 
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Essential Question – An essential question gets to the heart of a particular enduring understanding and helps students 
relate the factual knowledge to the concepts on the unit. 
 
Evaluation – The process of making judgments about the level of student understanding or performance. 
 
Evidence-based interventions – Specific interventions supported by well designed, independent research studies. There 
is evidence that the interventions improve student outcomes. (Rathvon, 1999). 
 
Exemplars – An example of student work which provides a model product. 
 
Feedback – Descriptive comments provided to or by a student that provide specific information about what a student 
is/is not doing in terms of performance needed to meet identified standards/learning goals. 
 
Fidelity of implementation and instruction – Fidelity refers to the provision or delivery of instruction in the manner in 
which it was designed or prescribed. Other related terms to fidelity are intervention integrity or treatment integrity 
which often refers to the same principle. 
 
Flexible Grouping – A type of differentiation in which students are organized into groups based on interests and/or 
needs. Groups are not static and teachers use data to establish and modify the composition of the student groups. 
Students may change groups based on performance and needs. 
 
Fluency – The ability to read a text accurately, quickly, and with proper expression and comprehension. The ability to 
automatically recognize conceptual connections, perform basic calculations, and apply appropriate problem solving 
strategies. 
 
Formative Assessment – A formative assessment is an evaluation tool used to guide and monitor the progress of student 
learning during instruction. Its purpose is to provide continuous feedback to both the student and the teacher 
concerning learning successes and progress toward mastery. Formative assessments diagnose gaps in skill and 
knowledge, measure progress, and evaluate instruction. Teachers use formative assessments to determine what 
concepts require more teaching and what teaching techniques require modification. Educators use results of these 
assessments to improve student performance. 
 
Frameworks – Frameworks are intended to be models for articulating desired results, assessment processes, and 
teaching-learning activities that can maximize student achievement relative to the State adopted Standards and 
Curriculum. They may provide enduring understandings, essential questions, tasks/activities, culminating tasks, rubrics, 
and resources for the units. 
  
Functional Behavior Assessment – A problem-solving process for student behavior that uses techniques to identify what 
triggers a given behavior and to identify interventions that directly address it. 
 
Gifted Student – A gifted student is one who demonstrates a high degree of intellectual and/or one or more creative 
abilities, exhibits an exceptionally high degree of motivation, and/or excels in specific academic fields, and needs special 
instruction and/or special ancillary services to achieve at levels commensurate with his or her abilities. 
 
Guidance – Information provided to the student about what to do next, including steps or strategies to try in order to 
improve and progress toward identified standards/ learning goals. 
 
Individualized Education Program (IEP) – A written document that outlines the special education and related services 
specifically designed to meet the unique educational needs of a student with a disability. It is developed, reviewed, and 
revised in accordance with IDEA 2004. 
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Individualized Education Program Team (IEP Team) – Individuals who are responsible for developing, reviewing, or 
revising an IEP for a student with a disability. 
 
Interventions – Targeted instruction that is based on student needs. Interventions supplement the general education 
curriculum. Interventions are a systematic compilation of well researched or evidence-based specific instructional 
strategies and techniques and include progress monitoring. 
 
Lexile – (also known as the Lexile Score or Lexile Measure) a standard score that matches a student’s reading ability with 
difficulty of text material. A Lexile can be interpreted as the level of book that a student can read with 75% 
comprehension. Experts have identified 75% comprehension level as offering the reader a certain amount of comfort 
and yet still offering a challenge. Lexiles range between BR (for Beginning Reader) and 1700. 
 
Modifications – Alterations that change, lower, or reduce learning expectations. Modifications can increase the gap 
between the achievement of students with disabilities and expectations for proficiency at a particular grade level. 
Consistent use of modifications can negatively impact grade level achievement outcomes. Modifications in statewide 
assessments may invalidate the results of the assessment. 
 
Performance Level Descriptors – A verbal statement describing each performance level in terms of what the student has 
learned and can do. These statements are available for each state-mandated assessment for each content area and 
grade level where applicable. 
 
Performance Levels – A range of scores that define a specific level of performance as articulated in the Performance 
Level Descriptors. Each student receives a scale score and a performance level designation (e.g., does not meet standard, 
meets standard, or exceeds standard) when assessed on a state-mandated assessment. The Performance Level and 
Performance Level Descriptors provide more meaning to the scale score. 
 
Problem Solving Process - Problem Solving is a process that uses the skills of professionals from different disciplines to 
study student achievement, implement scientifically based interventions, and evaluate impact on performance. More 
specifically, it is a four-step process that includes: What is the problem? Why is it happening? What is our plan? 
 
Problem Solving Team – A team of people, which may include school staff and parents, who use a problem-solving 
approach to address a problem or area of need for a student. 
  
Process Standards – Process standards define the means used to determine patterns of thought and behavior that lead 
to conceptual understanding. 
 
Professional Learning Community – A group of individuals who seek and participate in professional learning on an 
identified topic. 
 
Progress Monitoring – Progress monitoring is a scientifically based practice that is used to assess students’ academic and 
behavioral performance and evaluate the effectiveness of instruction. Progress monitoring can be implemented with 
individual students or an entire class. 
 
Pyramid of Interventions – It is a conceptual framework whose purpose is to enable all students to make great gains in 
school. It is a graphic organizer that illustrates layers of increasingly intense instructional efforts that can be provided to 
students according to their individual needs and progress. 
 
Research Based Intervention – one where the methods, content, materials, etc. were developed with guidance from the 
collective research and scientific community. (Harn, 2007) 
 
Response to Intervention – Response to Intervention (RTI) is a practice of academic and/or behavioral interventions 
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designed to provide early, effective assistance to underperforming students. Research-based interventions are 
implemented and frequent progress monitoring is conducted to assess student response and progress. The student’s 
response is used as feedback to more accurately target interventions. When students do not make progress, increasingly 
more individualized interventions are introduced. 
 
Rubrics – Based on a continuum of performance quality and a scale of different possible score points, a rubric identifies 
the key traits or dimensions to be examined and assessed and provides key features of performance for each level of 
scoring. 
 
Scaffolding – Scaffolding is the instructional technique of using teacher support to help a student practice a skill at a 
higher level than when performed independently. The opportunity to practice the skill at this level helps students 
advance to the point where they can operate at this high level on their own. 
 
Schoolwide Positive Behavior Support – “A broad range of systematic and individualized strategies for achieving 
important social and learning outcomes while preventing problem behavior with all students.” (Sugai et al., 2005) 
Positive Behavior Support (PBS) is based on a problem-solving model and aims to prevent inappropriate behavior 
through teaching and reinforcing appropriate behaviors. (OSEP Technical Assistance Center on Positive Behavioral 
Interventions & Supports, 2007). 
 
Scientifically-Based Research (SBR) – Research that applies rigorous, systematic, and objective procedures to obtain 
valid knowledge relevant to core academic development, instruction, and difficulties; and includes research that: (a) 
employs systematic, empirical methods that draw on observation or experiment; (b) involves rigorous data analyses that 
are adequate to test the stated hypotheses and justify the general conclusions drawn; (c) relies on measurements or 
observational methods that provide valid data across evaluators and observers and across multiple measurements and 
observations; and (d) has been accepted by a peer-reviewed journal or approved by a panel of independent experts 
through a comparably rigorous, objective, and scientific review. [Section 9101(37) of ESEA; 34 C.F.R. § 300.35] 
 
Scoring Rubric – A scoring guide that enables teachers to make reliable judgments about student work and enables 
students to self-assess their work. A rubric is based on a continuum of performance quality and is built upon a scale of 
different possible score points to be assigned. A rubric identifies the key traits or dimensions to be examined and 
assessed and provides key features of performance for each level of scoring (descriptors) which signify the degree to 
which the criteria have been met. 
 
Social and Emotional Learning (SEL) is the process through which children and adults acquire and effectively apply the 
knowledge, attitudes, and skills necessary to understand and manage emotions, set and achieve positive goals, feel and 
show empathy for others, establish and maintain positive relationships, and make responsible decisions. 
 
Standard – An indicator established by authority as a rule for the measure of quantity, weight, extent, value or quality. It 
defines the broad expectations for an area of knowledge in a given domain and may include an expectation of the degree 
to which students express understanding of that knowledge. 
 
Standard Protocol Intervention – A process where a school or system uses pre-determined scientifically based 
interventions in a specific sequence with identified students, usually implemented at Tier 2. 
 
Standards-Based Classroom – a classroom where teachers and students have a clear understanding of the expectations 
(standards). They know what they are teaching/learning each day, why the day’s learning is important to know or know 
how to do, as well as how to do it. They also know that they are working toward meeting standards throughout the year 
and that standards-based learning is a process, not an event. 
 
Standards-Based Instructional Bulletin Board – one that is strategically placed in the classroom that provides examples 
of student work that have been correlated to the standards by elements. Generally, the student work, the task, the 
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standard, and commentary on the work are posted; students and others can refer to it as a model or exemplar of 
student work that meets or approaches meeting the standard(s). 

Strand – A strand is an organizing tool used to group standards by content. 

Strategy – A loosely defined collective term that is often used interchangeably with the word “intervention”; however 
strategies are generally considered effective, solitary instructional/behavioral practices rather than a set of prescribed 
instructional procedures, systematically implemented. 

Student Commentary – A student’s oral or written self-reflective, metacognitive comments that self- assess his or her 
progress toward the specified standard(s) and that provide feedback to the teacher about student understanding; as a 
result of effective self-assessment, students develop the skills necessary to self-adjust and become more independent 
learners. 

Student with a Disability – Refers to a child evaluated as having an intellectual disability, a hearing impairment (including 
deafness), a speech or language impairment, a visual impairment (including blindness), a serious emotional disturbance 
(referred to in this part as emotional disability), an orthopedic impairment, autism, traumatic brain injury, other health 
impairment, or a specific learning disability who needs special education and related services. 

Student Work – Student work may or may not demonstrate that the student is meeting a standard. Student work should 
be used by the teacher to show the student what meeting the standard means. 

Summative Assessment – A summative assessment is an evaluation tool generally used at the end of an assignment, 
unit, project, or course. In an educational setting, summative assessments tend to be more formal kinds of assessments 
(e.g., unit tests, final exams, projects, reports, and state assessments) and are typically used to assign students a course 
grade or to certify student mastery of intended learning outcomes for S. C. state standards and the state adopted 
curriculum where applicable. 

Tasks – Tasks provide the opportunity for students to demonstrate what they can do, what knowledge they have, what 
understanding they have that relates to specific standards or elements. This demonstration may occur at any time during 
the course or at the end of the course. 

Teaching Rubric – Teaching rubrics are explicitly designed to support as well as to evaluate student learning. Teaching 
rubrics have several features that support learning: 

• Teaching rubrics are written in language that students can understand;
• Teaching rubrics are created with students as a result of the teaching that has occurred in the classroom (not

before the teaching takes place);
• Teaching rubrics define and describe quality work;
• Teaching rubrics refer to common weaknesses in students' work and indicate how those weaknesses can be

avoided, and;
• Teaching rubrics can be used by students to assess their works-in-progress and guide revision and improvement.

Tiered Instruction – Varying levels of instructional intensity within a tiered delivery model. 

Trend Line – Line of a graph that connects data points. This is used to compare against the aim line to determine 
responsiveness to interventions. The trend line is what the student has actually achieved vs. the aim line which is the 
desired performance score. 

Universal Screening – A quick process of assessing student performance, usually of an entire grade level and typically 
three times per year, to determine progress in relation to student benchmarks and thereby identify struggling students 
early; related directly to student learning standards. 
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